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Abstract

This study assessed the techniques and materials used for teachfng reading qt't{’?e
basic level in Ilorin, Nigeria. Reading is ess_entia/{y .mechan/ca/ ' and act/i(/t/ef
deployed by the teacher. Hence, teaching rgad/ng skill is very gruaa/ for pup/{s, if
they are to acquire the necessary information and understanding of t/_79 s.ub]ea_:s
being taught in schools. All elementary school teachers who ;each Eng/{sh in Ilorin
constituted the population of this study. The target population comprised all thg
basic level English language teachers. Ten schools were randomly selected bc’;)se s
on school types, while six elementary English -teachem were se/ectefd fromheqc 0
the ten (10) selected schools using the simple -random. sampling tec n/qL;e;.j
Percentage was used to answer the research questions, whife the T-test m;as ut/7
to test the research hypotheses. The findings of the. study _revea/ed t az“{ rg
techniques and materials for teaching reading at f.‘h.e.bBSIC fevel in Ilorin, /N/ie;/?hirs
assuredly effective and efficient. Also, it was discovered _that, fe//7773 em ;r e
employed various techniques in teaching reading at the basic level tfan kL
counterparts. Again, teachers’ qualification /hﬂ'uen_ced the use /;0 m]czndm S
teaching reading at the basic levels in Ilorin, Nigeria. Based on these // gt, i
was recommended that teachers should make Conceﬁeq efforts to qm}o 0}; :?4 o
times, fruitful techniques and materials for teaching reading at the basic e;e‘.d C,{
it was recommended that school administrators should employ qug// ie eaf; ;
certified English language teachers, in order o enhance. t_he eﬁfect;’ ve /gi -
materials in teaching reading at the basic level. Equally, administrators shou e
teachers to attend refresher courses, workshop, seminars and conferences, wi
view to improving their skills in teaching reading.

Keywords: Techniques, materials, reading, basic level.
Introduction

Reading informs what goes on in the writer's mind as expre:sse:m? 8al
conventional or universal letters, signs or symbols. Crystal (1999) in
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recognition of printed or written sympoy

Olubakin (2006) views reading as the : ' .
which serves as stimuli for bringing to the mind th_e meanrngs'bu;lt up through the
reader's past experience. Reading habit is pur.poswe, m?chanlcal, hierarchica| and
communicative between the writer and his audience (O_lqydg, 2010). Reading which
is the third language skill, is essentially a learner - activity ‘m_the learning process.

words on a page; it Is a process of criticg|

Reading is more than simply picking out _ '
thinking which involves evaluating ideas and applying them to everyday situations,

Ojo (2003) believes that teaching learners how to read in order to grasp
written information in time past had suffered neglectfuiness, due to some learners’
experience of difficulty in spending time to read. Therefore., teaching reading skilf is
very crucial for pupils. Ojedokun (2007) agrees that teaching learners how to read
is a fundamental prerequisite for lifelong learning and a basic requirement for
studies in the present information age. Hence, pupils should be equipped with the
intellectual framework for identifying, understanding, evaluating and using

informative materials.
One of the major responsibilities of teachers is to select instructional

materials that would fit learners’ reading needs and performance. No doubt,

instructional materials are resources used to make lesson interesting and easy to
cording to Joshua in Abiodun - Oyebanji and Adu (2007)

follow by learners. Ac
o-visual, radio, visual

instructional materials are all things (television, films, audi
printed materials like books, magazines, periodicals, newspapers, ephemerals and

computers), that are used to support, facilitate, influence or encourage acquisition
of knowledge, competency and skills. Paul (2007) encouraged teachers to improve
teaching aids because they are, in great measure to enhance fearners’ pay full
participation in the lesson, gives room for inquiry, problem - solving, discussion and
clarification of issues and ideas among learners and teachers. To further strengthen
the importance of selecting instructional materials, it was observed that a good
instructional material should be meaningful and purposeful, accurate, simple, cheap
in every aspect; should be able to be improvised and be large enough for the
learmner to see properly, etc.

Danmole (1999) concludes that, there is need for appropriate materials and
resources. Qualifications must also be considered as most important. The teachers
need to be trained to make effective use of resources in enhancing their teaching.
Teachers as facilitators of learning deserve the best and good education with
necessary knowledge and skills that would make them effective (Nwosu, 1998).

_ 'Therefore, if the appropriate techniques and instructional materials are used

in B?SIC _school.s, it would no doubt help to improve the teaching and learning of

lr:ra:dtl’ng in Basrc_ schools, Hence, the academic performance of pupils in English

idegtig?ea W?(l:ld}r:prove tremendously and effectively. In view of this, the need t0

i lg\ll)e,spga @ t:)r suitable techniques and materials used in teaching reading

s o) y which 'studclen'ts can be made to comprehend the extent of the
Ject matter easily and intelligibly is the focus of this study.
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statement of the Problem
The attainment of educational goals depends on the quality of instruction

given to the learners at a particular level. For this reason, this study is concerned
with the extent to which the use of techniques and materials would or has
influenced the teaching and learning of reading at the basic level in Tlorin, Nigeria.
Many studies have been carried out on the assessment of techniques and materials
in teaching in Nigeria. For instance, Bamgbose, (2005), observes that, there has
been a lot of hue and cry about the Nigeria students’ inability to read. Yusuf,
(2005) also attempts to link poor performance in reading among Nigeria pupils with
ling problems. To the best of the researcher’s knowledge, most of these

various spel
studies were not carried out on the assessment of techniques and materials in the
teaching of reading at the basic level, especially in Ilorin, Nigeria. This is the gap

this study wants to fill.
Purpose of the Study

The general purpose of this study, aimed to examine teachers’ materials
and techniques used in teaching reading at the basic level in Tlorin, Kwara State,

Nigeria.
Specifically, the study was carried out to:

1. Assess materials used by teachers in teaching reading at the basic level in
Tlorin.

2 Assess techniques used by teachers in teaching reading at the basic level in
Tlorin.

3. Determine the influence of teachers’ gender in the use of techniques and
materials in teaching reading at the basic level.

4. Determine the influence of school type in the use of techniques and materials
in teaching reading at the basic level.

5. Determine the influence of teachers’ qualifications in the use of techniques and

materials in teaching reading at the basic level.

Research Questions
This study provided answers to the following rese

What is the influence of the materials used in teac

arch questions: '
hing reading at the basic

1
level?

2. What is the influence of the techniques used in teaching reading at the basic
level?

3. Poes teachers’ gender have any influence in the techniques and materials used
in teaching reading at the basic level?

4. Does school type have any influence in the technigues and materials used in

teaching reading at the basic level?
5. Does teachers’ qualification have any influence in the techniques and materials

used in teaching reading at the basic level?
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Research Hypotheses
The following hypotheses are tested in the study:

There is no significant influence of the matenials used in teaching reading o

HO1:
the basic level.

HO2: There is no significant influence of the techniques used in teaching reading
at the basic level.

HO3: There is no significant difference between male and female teachers in the
use of techniques in teaching reading at the basic level in Ilorin.

HO4: There is no significant difference between public and private school teachers
in the use of technigues in teaching reading at the basic level in Ilorin,

HO5: There is no significant difference between qualified and unqualified teachers

in the use of matenals in teaching reading at the basic level in Ilorin.

Scope of the Study
This study focuses on teachers” materials and techniques used in teaching

reading at the basic level in Tlorin, Kwara State, Nigeria. This has been prompted by
the cries from stakeholders over the poor reading levels of pupils, students and
graduates of schools, especially the basic level.

The study involvad all Basic school pupils of the English language in Ilorin,
Nigeria. The target popuigtion incudes ten randomly selected Basic schools in
Tlorin, Nigeria. A research-designed questionnaire was used to elicit information
from the subjects. Daiz collected was analysed using Frequency counts and
percentage, mean and standard deviation (SD) to answer the research questions.
Also, all the hypotheses were tested using the t-test statistical technique.
Significance of the Study

' It is hoped that this study would assist pupils to gain more reading skil
which could fadilitate improvement in their reading and comprehension, as well as
boost and enhance ther learming activity. The findings of the study would inform
teac:hers to further apprediate the need to teach reading skill to primary school
puplls:, and néentify further, the best techniques and materials to be used in
.tearchlng reading a!; the basic levels. It is believed that, this study would also assist
z? r:accyn of:zkg? Cumculiﬂ‘vrfz\;ilopers and sy!labus designers, since it would Proviqc
i g mlmding C;II -Hf-}av“m ﬁ?e Enghsh- language curriculum, especially, In
of ﬁlaesipreawods - light-’o.f‘ e ‘ﬁ Y tettbook‘ writers would also review the contents
e = he findings of this study. Hopefully, the findings of this

_ y would indicate the direction of future rescarche arti ' 2 of
various techni iy Jre rese. rs, particularly, in the us¢

Y ques and rmzterials in teaching reading at the basic level
Reading at the Basic Level o

There is ar
when they are innt(:)hebekt;f: Ume.to Start the teaching of reading skills to pupils than
v.2r Basic level, This may have informed why, at the nursCrY

and primary scho
ol s
levils, language teachers make use of various techniques and
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nml,e:rml‘:‘, in thchnpg pupils readlng: Oygrokun (1'993) emphasises the need to use
appropriate techniques and materials in teaching. Some English teachers are
lagging behind in their approach to teaching reading. The effect is poor
performance among the elementary school pupils. The condition is so bad that
some pupils find it difficult to read and understand a simple sentence.

Teaching Techniques in Reading at the Basic Level

The following are some of the techniques used in teaching reading at the

basic level:

Phonological Awareness: Refers to the child’s ability to manipulate mentally the
sounds that make up words. In this area of reading research, Peter Bryant's work
with Lynette Bradley is of great significance (Bryant, Bradley, Maclean and Cross-
land, 1989). Bryant et al. (1989) substantial evidence pointed to a causal link
between awareness of rhyme and later success in reading. Most researchers agreed
that, phonological awareness is not spontaneously acquired by all children. A
number of studies suggest that teaching phonological awareness is especially
helpful for ‘at risk’ readers.

Whole Word Method: Learners are guided by word appearance principles.
Learners are expected to look through the shape of the word’s appearance,
memorise the sounds that should be spoken. The goal is for leammers to see each
word as a little picture and associate the teacher’s spoken word with the litde word-
shapes on the page.

The Phonics Strategy: The phonics method, mostly embrace by teachers at the
basic level requires learners to think of sound(s) that should normally be assaciated
with syllables in each word. This method requires a lot of ‘sounding out’ exercises
in which a whole classroom ‘sounding out’ together and this can be accomplishment
with aid of DVDs or videos and PowerPoint projected exercises.

Linguistic Method: Teachers adhere to phonics method above and try to avoid
the deception of deliberately showing misspelled words to leamers. Instead, they
search for those few English words that are already spelled consistently to instil the
concept that letters are trustworthy indicators of sounds to be uttered.

Initial Teaching Alphabet: This is an initial teaching alphabet only. It is used in
similar ways to phonics methods. Its a process that introduces children to a reliable
system, where letters are always used in trustworthy ways to give us cues about
pronunciation. After one or two years, children are weaned from the comfort of the
ITA alphabet nursed over to normal spelling standards.

Word in Colour Method: Learners are introduced to normal colour coding,
dictating the sounds that should be spoken or imagined English words. The English
speech sounds are accurately signalled to children regardless the illogical spelfing a
‘flofc‘i might contain. For example, wherever the ‘EE’ sound in FEET was to be
;’vlizktfl?n, regardless of the letters in the word, that syllable was coloured pea green

‘ther the letter "A* sounds in ATE was there or not.
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Materials for Teaching Reading at the Basic Level

sees resour bsum

object, ;T;g gio;?;r)son that stands to facilitate the plar_mmg, implementation ang
evaluation of learning together with feedback th_at goes .I_nto the system, makes i
what is popularly referred to as learning materials. Olajide (2010) asserts .that all
normal children like pictures, SO this form.s one of the basc?s ‘for selecting the
materials that they will need for reading. Children can then ea;lly look and say’, In
the same vein, Olajide (2010), goes further to say_that matgr:als u;ed in teaching
reading at the basic level are ful of illustrations. Cflnldre_n enjoy reading illustrationg
a lot, and it goes a long way to determine children’s attitude tg books. The attitude
ding habit, and the experiences gained from

in turn forms the children rea : i !
illustrations partly constitute the world view that the children will carry into every
author’s work, that they will need. Hence, materials used in teaching reading

should emanate from the children socio-cultural experiences, as this would go 3
long way to sustain their interest and make them academically functional (Olajide,
2010).
Materials used in teaching initial reading are ranging from audio, visual and
audio visual aids depending on the availability and richness to the teachers in the
school and the community. Instructional (Salami, 2008) are collections of
equipment that can be used to facilitate the process of communication otherwise
known as instruction in the process of teaching and learning. There are three major
dassifications of instructional materials. They are audio, visual and audio-visual
aids. Salah (1974) identifies materials for visual recognition and comprehension
such as flash cards and reading cards (question-answer cards, completion cards,
vocabularies cards matching cards and real life cards). Salah (1974) also
distinguishes between flash cards and reading cards as the formal are usually big
enough in size and lettering to be shown to a large group of learners while the
latter are much smaller in size with ordinary typing on them.
Factors Influencing Techniques and Material in Teaching Reading in
Primary Schools
According to Andrejs and Ozola (2008), researches have shown that there

are many different and usually very complex causes for the difference in the
achievement lfavel. For example, often those are factors beyond school influence,
such as the income level and education, which correlates with the academic
achle_vement.s of students, but there are quite many factors that influence students’
learning achievements at school (Goodwin, 2000).
backgro?; n?l':g OSWIZadelnibibmtz can be_ influenced by many factors in.duding
level. However, Durgel lrea(lj'ltyl o enwmnment’ school experiences and intct C?t
Sl it ﬁ\'le Nl "”9 Pefformance IS most directly linked to a chulds

early literacy skills - phonemic awar Iphabetic principle,
fluency, vocabulary and comprehens; eness, alphabetic p

0y prehension. By understanding and nurturing these five

128

ces as a concept that subsumes materials or any

fundamental skills, parents and teachers can better encourage successful reading

performance.

Methodology
All the basic school teachers who teach reading in Ilorin constituted the

population of this study. The target population constituted all the teachers that
teach reading at the basic level in the selected lower basic schools in Tlorin, Nigeria.
Ten (10) schools were randomly selected based on school type (5 private and 5
public) while six (6) elementary reading teachers were selected from each of the
ten (10) selected schools using simple random sampling techniques. The
instrument used for gathering the data was a researchers’ designed questionnaire.

Research Findings and Discussion
Data collected in this study were collated, analysed and interpreted along

the research questions and hypotheses.

Research Question 1
What is the influence of the techniques used in teaching reading at the

basic level in Ilorin?
Table 1. Frequency counts and percentage distribution on effects of techniques in

teaching reading.
Frequency Percent %

Low Effective Technique 3 2.5%

High Effective Technique 117 97.5%

Total 120 100.0 %

From the table 1, 2.5% of the techniques used in teaching reading at the
basic level in Ilorin are low while 97.5% of the techniques are highly effective. This
shows that the techniques used in teaching reading at the basic level in Ilorin are

highly effective.

Research Question 2
What is the influence of materials in teaching reading at the basic level in

Ilorin? '
Table 2 Frequency counts and percentage distribution on effects of materials in

teaching reading. B
Frequency Percent %

Low Effective Materials 38 31.7%

High Effective Materials 82 68.3%

Total 120 100.0%

- From the table 2, 31.7% of the materials used in teaching reading at the
thasnc Ieve} in IIorm.are low while 68.3% of the materials are high. This shows that
¢ materials used in teaching reading at the basic level in Tlorin are efficient.
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Research Hypothesis 1
ficant difference between male and female teachers in

There is no signi _ _ _ .
the use of techniques in teaching reading at the basic level in Ilorin,

Table 3
Gender N Mean Std T Sig Decision
Technique  Male 60 34.33 4.63 -2.052 .007  Rejected
Female 60 35.80 3.15
P<0.05

From table 3, based on the result calculated, the hypothesis is rejecteq.

s significant difference between male and female teachers in the

Therefore, there i . _ »
use of techniques in teaching reading at the basic level in Ilorin.

There is no significant difference between male and female teachers in
the use of materials in teaching reading at the basic level in Ilorin.

Table 4
Gender N Mean Std T Sig Decision

Materials Male 60 2445 3.81 -1.310 .105 Not rejected
Female 60 26.50  4.89

P<0.05

From table 4, based on the result calculated, the hypothesis was not
rejected. Therefore, there is no significant difference between male and female
teachers in the use of materials in teaching reading at the basic level in Ilorin.

Research Hypothesis 2
There is no significant difference between public and private school

teachers in the use of techniques in teaching reading at the basic level in

Ilorin.
Table 5
__School Type N Mean Std t Sig Decision
Technique Private 32 2590 4.58 -660 .149 Not rejected
Public 38 26.00 _3.80
P<0.05

) From table 5, based on the result calculated, the hypothesis was not
rejected. Theref<_)re, there is no significant difference between public and private
school teachers in the use of techniques in teaching reading at the basic level in

Tlorin.
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There is no significant difference between public and pri
teachers in the use of materials in teaching reading at thep g;:it: Iesszlorl
n

Ilorin.
Table 6
School Type N Mean Std t Sig Decision
Materials  Private 32 3432 522 -103 .079  Not rejected
Pubilic 82 35.80  4-09
pP<0.05

From table 6, based on the result calculated, the hypothesis was not
rejected. There is no significant difference between public and private school
teachers in the use of materials in teaching reading at the basic level in Ilorin.

Research Hypothesis 3
There is no significant difference between the experienced and less

experienced teachers in the use of techniques in teaching reading at the

pasic level in Ilorin.

Table 7
Experience N Mean Std t _Sig Decision
Technique Less Experience 59 35.34 378 .753 560 Not
rejected
More Experience 61 34.79 4.24
P<0.05

From table 7, based on the result calculated, it can be seen that the
hypothesis is not rejected. Therefore, there is no significant difference between the
experienced and less experienced teachers in the use of techniques in teaching
reading at the basic level in Ilorin.

There is no significant difference between the experienced and less
experienced teachers in the use of materials in teaching reading at the

basic level in Ilorin.

Table 8
Experience N Mean Std t Siq Decision
Material Less Experienced 59 2573 4.62 -600 .136 Not
rejected
More Experienced 61 26.21 4.20
P<0.05

. From table 8, based on the result calculated, the hypothesis was not
'reJected. leerefore, there is no significan! difference between the experienced and
ess experienced teachers in the use of materals in teaching reading at the basic

level in llorin.




Research Hypothesis 4

There is no significant difference between qualified and unquajjs ed
teachers in the use of techniques in teaching reading at the basic level i
Ilorin.

Table 9

Teaching N Mean Std t Sig Decision

Technique Qualification
Qualified 110 35.00 4.08 -444 .537 Not Rejected

Not Qualified 10 36.00 3.31

P<0.05

From table 9, based on the result calculated, it can be seen that the
hypothesis is not rejected. Therefore, there is no significant difference between
qualified and ungualified teachers in the use of techniques in teaching reading at
the basic level in Ilorin. ‘
There is no significant difference between qualified and unqualified
teachers in the use of materials in teaching reading at the basic level in
Ilorin.

Table 10
Teaching N Mean Std t Sig Decision
Materials Qualification
Qualified 110 25.88 4.13 -500 .004 Rejected
Not Qualified 10 27.00 6.96
P<0.05

From table 10, based on the result calculated, it can be seen that the
hypothesis is rejected. Therefore, there is significant difference between qualified
and unqualified teachers in the use of materials in teaching reading at the basic
level in Ilorin.

Conclusion

Having calculated all the research questions and tested the research
-hypotheses, the conclusion of this study was that the techniques and materials
used in teaching reading at the basic level in Tlorin are highly effective and efficient
respectively. Teachers’ gender (male and female) though has significant influence
on the use of techniques. But it has no significant influence on the use of materials
in teaching reading at the basic level in Ilorin. Also, school type has no significant
influence on the techniques and materials used in teaching reading at the basic
level in Ilorin. In the study, it was discovered that though, teachers’ qualification
has no influence on the use of techniques in teaching reading but it has significant
influence on the use of materials in teaching reading at basic level in llorin:
Teachers’ experience has no significant influence on the use of techniques and
materials in teaching reading at the basic level in Tlorin.
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Recommendations
Based on the results of this stud
recommended that:

1. Teachers should make concerted efforts to em
techniques and materials for teaching reading at th
qemanQS ingenuity and creativity on the part of the teacher. A resourceful and
innovative t'ea?cher would use local resources and materials to improve upon.

2. School admmlstratqrs should employ{ qualified and certified teachers in order to
enhance the effective use of materials in teaching reading at the basic level
Equally, School Authorities should encourage the use of instructional materials
by providing teachers with some affordable materials.

3. School administrators should provide enabling environment for teachers to
attend refresher courses, workshop, seminars and conferences regularly.

4, Generally, teachers should provide materials, which would provide learners
with opportunities to function effectively at the receptive and productive level
of English language. Materials for language teaching and especially reading,
produced by teachers should be interesting, realistic and encouraging.
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