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Abstract.
Assessment provides the foundation for decision making and planning for instruction

and learning. It is an integral part of instruction that enhances, empowers and
celebrates students’ learning. Within the English language classroom assessment
serves lo checkmate instructors’ level of instruction and encourages learners'
invoh-’ement in the teaching and learning process with important feedback about their
learning progress towards achieving the learning objectives. Therefore, this study
e_zva]ua_ted the assessment practices among Basic Schools English Language Teachers
i Ham." Nigeria. Data were gathered from 139 teachers of English at the Basic school
l?fd u_ruh a researcher designed questionnaire. The findings of the study re vealed that
Zn{iecl;v; test was mostly used b)_/ the teachers in assessing and monitoring the progress
dife ;: mg”_ nnmlhe as:{s i;a:g:eri mz _English language. Also, there was no signiﬁcm'?{
in assessing the progress an ; pgff;f_es employed by qualified and unqual jed teachers
(e e it re s o mance of learners in basic school levels. Based o
the need for a good knowledge ofE?,”?’;gboﬂ?er s th al: pupils should be encquraged 0;
difficulties for excellent perﬁnrmani[s[,; Y improving their performance in the 'al‘eﬂ 01
shouldtakeadequateandappmpria’e- qually, teachers of English at the basic leve
resources lo enhance classroom assessmen!
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practices. Again, teachers of English should be sensitised on th

review their assessmenl practices for leaching English i de need to constantly

the actual teaching and post leaching stages. And Sfinally, Po [i :[lzf the planning of

the imporiance of assessment in English as this could inﬂi;enge :;earje[coi ’?”1"3;
Sion o

educational administrators.
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Introduction
English as a Language of Wider Communication (LWC) is used for ceremonial

purposes and an instrument for keeping records, information. Self-experiment and
embodiment of thoughts among various groups in Nigerian. This means that it is the
language for unity, communication, economy, national pride, law, press, trade and
instruction. As a language of instruction, it is an essential prerequisite for an
advancement and career succession in the country. English language is a medium of
instruction, language of education as well as a school subject from the basic to the
university levels of education in Nigeria. English serves as the language of nationalism
concerned with political Integration and efficiency (Bamgbose, 1991).

Language means a lot in the life and progress of a child. As it is akey subject with
fundamental influence on all school subjects. English Language is offered in the
secondary schools as core subject and a solid foundational course. The key elements of
the course are designed to cover the four basic language skills, which are listening.
speaking, reading and writing. At the international level. the language serves as
vehicular to the outside world. It is the language of diplomacy and international relation
as well as language of creativity. As observed by Ofuya (1996), about ninety percent of
the textbooks that are available to Nigerians written in English language. Given the
ugderstandable importance of English language at all levels of the educational systemin
Nigeria, it is important to ensure success commensurate with the vast resources and time
spent on the teaching and learning of the subject.

This accounts for the compulsory quest for a grasp of English by both teachers
and learners of the language. English language becomes entrenched as the official
language of the country with the intensification procedures of administrative quality.
The.refore, learners must attain a certain level of proficiency in English language as a
subject, since all other subjects are taught in English language. The ability to use _the
Iangl_'ﬂge effectively is appropriately described as a social art (Olajide. 2010). Learning
English includes learning a number of skills involving vocabulary. Phonology.

grammar, Pragmatics among others. To communicate effectively. language learners
need to become proficient in using semantic, syntactic. morphological and

phonological elements of the language taught {Herbert. 2002).
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are (o integrate the key clementy ol the Iy
all the language <kills to be ccht':l'i.\r’L‘].V i"fkj}_%rntcd Wi ,"“g" |
achersmecd 10 ASSCsS [carners 5)11 the ; k'[.l‘q fiC([lnrcd or
et is 4 sysfematic Process of pathering information aboug y,
and is learing 1o do (!\Il‘ct1. 2()().4). Assessmeny Provi
the foundation for decision- making and thmm},‘.(.“-'nl\l:; l(,luultk,tl:):]lcl:‘:llllt](” ni[:g' Itis ‘CI:I
integral part of instruction that cnhances. c:1l~P‘kj"‘.u‘t‘t - {0 él;,l L"ms Ic‘"ning.
Within the English Janguage classroon. n.\.su?mﬁn -:ﬂ Ve | ‘L(zl}lclgf) lcarnem'
involvement in the rcaching and learng process, IC 'Llef)?ill'“: Llfccuvcness of
matcrials and activities and provid fents with important feedback about (h

¢ Sl o i
Jearning progress towards acl

Harlen (2002). suggcslqd that teachers
experience in school. For
learncrs. language 1€
schools. Henee assessmen

a learner knows, 1s able to do

sieving the learning objectives.

Assessment refers 1o all those activities undertaken by lcachcfs and (hei;
students in appraising themselves in the classr(?om. H.ar_lcn (2005 cxpl.mncd that al|
assessment in context of education involves making decistons abgut Whillils relevant for
a particular purpose. how (0 collect, interpret, and communicate evidence 1o g
intended users. Such decisions could follow the purpose of conducting the assessmep; |
Rust (2002) refers to assessment as the process of collecting information that integrates
avariety of instruments and measures to obtaina multiple of opinions with referenceto |
a programme. |

Teachers are indispensable stakeholders in the development of the potentials -
and abilities of the Jeamners. Teachers pivot the success of any educational endeavourof
the learners. Teachers as classroom managers determine the performance of students at
the short and long terms of educational aims. goals and objectives. Hence, certain
factors influence teachers' assessment of language learners. Such factors are teachers' |
gender. qualification. experience. mastery of subject matter, finance, etc. and this has '
informed the focus of this study.

Purpose of the Study

e S;EZ ﬁ;ﬂf’f’fl P*fPOSLj of this study is to cvaluate the assessment practices amO(IJlE |
G ontit nglish language teachers in llorin, Nigeria. In specific terms. the study
t outif:
per{om;nce ofzfczt;iic;tgf? UO‘;S C‘m‘y‘)loyc('j by teachers in assessing the progres
i e s pmcﬁc:s—’g Sc }O(Tls English lan guage dlfTCI'S. on gender; .
performance of learners in bfnp oved by teachers in assessing the progress
asic schools' English language differs on qualificatio

Research Questions

The followi » .
e lollowing research questions were ruised 1o guide lill\study:
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tcachcrsanliorizLNigcria‘? “l practices umong basic school LEnglish lan

i Do the assess it
Ommnccof:@:g" [){aL;lCCS cmiplos od Iy teachers in ussessing the progrcss ﬂﬂd
i Cers T =y . abl!
I Basic sclinnl | fish lunguage differs on gender?

sand

and

guugf !

P —— .
agary Journl of Languayes yung Literature,

A A4 No: /. - o

Do the assessment practices employ e i

‘ . ‘ ; -+ 1nussessing thy
carners in basic schools Englisii i e

[ii.
-+ ditlers on qualification?

pcrl'nrmuncc of |

Research Iypotheses
I'he following research hypotheses were tested in this study

110,: There is no significant difference in the asscssment practices employed by teachers
in asscssing the progress and performance of learners in basic schools English
Janguage based on gender.

There is no significant difference in the assessment practices employed by teachers
in asscssing the progress ar}d performance of learners in basic schools English
language based on qualification.

Ho,:

The Concept of Assessment
One of the most important drivers of student learning is how that learning is

assessed and it has been shown that students” attitudes towards their studies are strongly
affected by the nature of assessment (Rust. 2002). Assessment not only measures
achievement of learning outcomes but also classifies or grades students’ achievement.
Well-timed and well-designed assessment can have a powerful impact on how students
approach their learning. Early assessment, particularly when it provides students with
timely feedback, can encourage them to get down to some serious work, give them an
idea of how they are progressing and indicate where they still need to do more (Murphy.
2009).
The concept of assessment is elusive and can be approached 'in different ways.

Bachman (2004) defines assessment as a process of collecting information a?out

something of interest. according to procedures that are systematic and substantially

grounded. Van Den Akker (2003) describes assessment as essential component of the
curriculum practice. Assessment is a process for obtaining information in curriculum
operation in order to make' decisions about students learning curqcuhxm an
programmes and on education policy matters. To Allen (2004). assessment qulves the
use of empirical data on student learning in order to refine programmes anq umprove
student learning. Teaching and assessment are two interrelat;d concepts which atlect
one another, greatly forming a relationship in which the two inform and improve each
other (Malone, 2011). Therefore, the main purpose of teachlefs' assessment and
evaluation should be to strengthen the knowledge, skills. dispositions and classroom

practices of professional educators.

Nature and Types of Assessment a4
According to Malone (2011), numerous terms are used to descf_lbe d‘ff?r-em
types of assessment such as formative, summative. informal, formal, continuous. tu!al,
divergent and convergent assessments. Malone (2011) further 5}’%’55‘“? jhiat lormaltiis
assessment is designed to assist the learning process by providing feedback to the

teacher and the learners, which can be used to identify strengths and weaknesses and
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arnct. While summative assessmey

ance of the l¢ :
for grading or to determine readiness for prq
nan. 2011). Typically, summative assessmen

and is designed to judge the learners'
d ners ()Vera”

hence improve future perform
primarily 0 make decisions
(Rahman. Babu and Ashrafuzzams
the end of an cducational activity

performance (Morphy 2009). . _
Informal assessment 1s oflen used to provide formative feedback. It tep ds o}
e

less threatening and thus less stressful to the students. However, informal feedhgg -
prone to high subjectivity or bias, while formal assessment occurs when 1earner:l'< is
aware that the task before are for assessment purposes €. g. written SSCE examinatiodre
Most formal assessments are also summative in nature, thus tend to have gre i)
motivation in pack and are associated with increased stress. aler
Continuous Assessment occurs throughout a learning experience. Continyg
assessment is mos! appropriate when learners’ and/or 1nstructors’ knowledge u;
progress orachievement is needed to determine the subsequent progression or seque 0
pf actm;ies. Continuous assessment provides both students and teachers with Itll(;e
information peeded to improve teaching and learning process. Obviously, continuoue
assessment involves increased effort for teachers and students. while Final :
Terminal) assessment takes place only at the end of a learning activity. It is mglrt

_ appropriate when learning can only he assessed as a complete whole rather than as

consn'tulc):rixt parts.tTXpicaIIy, final a;sessment is used for summative purposes

vergent Assessment is for a range of answers or solutio £ mi

) : ns that might be

;&n;;ilzr:d c:i)necL Exarnpl'e mc;ludes essay test. Divergent assessment tends to bg more

= nalxgmuilsos;apprppnate in evgluatmg higher cognitive skills. However, this type

resmponse e n?) %1bt'1mg consuming, 'Convergent Assessment has only one correct

e as jective test items are th_e best example and demonstrate the value

oS aEn sessing knowledge. Obviously, convergent assessments are easier

bty c;Lraic?re than divergent assessment.

it :

!&chingrz;) proagt’l ::s:rsesrir:rtlt also gives teachers an indication of how effective their

s it inhdpingi?ajg (e)fs lt)at1 nets progress. Effective feedback on work

wrong and what they need to do tooi;am by pIRpeinting where they may be going

Assessment plays an important role in the | prove in their learning (Murphy. 2009)
anguage teaching and learning. Asscssments

achievement and :
. proficiency in lan .
alternative forms of assessments are guage learning has been the test, even though

oldmethod (Murphy, 2009), growing in popularity, most teachers still use this
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learning. There is a widespread concern about the quality of
classroom asscssment. Literature on classroom assessment has delineated the conte(:)lt
domain in which teachers necd to develop assessment; skills (O'Sullivan and Chalnick
1991, Stiggins, 1997). The current consensus has been that teachers use a variety of
assessment lechnigues, even though they may he inadequately trained in certain areas of
classroom assessment (Zhicheng and Judith, 2003). Zhangg, Jburry and Stock (2003)
noted two points that are noteworthy about the assessment practices. They are
assessment practices and assessment skills. The two are related but have different
constructs. Whereas the former pertains to assessment activities, the latter reflects an
hdividual's perception of his or her skill level in conducting those activities.
Assessment practices are categories as ways or strategies English teachers employ at
assessing language learners. This includes observation, interview, debate and

assignment.

Observation:
observation to identi
strategies. Lawal (2001), see

transcends all human activities.
Interview: According to Carey (1994), it may be used merely to collect personal

information which can assist the teacher's instructional decision-making within the

classroom setting.
Debate: it is possible to develop co

Instruction and students’

is an informal assessment technique where leamners are placed on
fy strengths and weaknesses patterns of behaviours and cognitive
< observation as a very old technique of evaluation, which

mpetency in debate without Speech training.

However, there is no question that students’ competence in debate will develop more

rapidly if accompanied by some training in public speaking Hollowel (2011). It was to

this end that Salman (2013), maintains that if one chooses to get right into debate, this

competence in public speaking will come with time and practice.

Quiz: Quizzes can be regarded as one of the formative evaluation method done in stages
or continuous manner for the assessment ofa particular topic or subject.

Tests: Lawal (2004), defines test as a systematic procedure for observing and
comparing two or more persons’ behaviour and describing it with the aid of a numerical
scale or a category system. Tests are powerful educational tools that serve at least two
functions. A well designed tests help to evaluate, assess and motivate and help pupils
structure their academic efforts.
Check List: an assessment guideline listing skills, behaviours, or characteristics to help
guide and record teachers' observations of pupils as they perform certain tasks. These
are also pupils' check list that can be used by students for self assessment purposes.
Checklist is useful for a range of tasks that pupils are required to perform regardless of

the level of skill demonstrated.

Litcracy Log: arecord of pupils' literacy acti
to help learners keep track of his or her own reading or writing progress. Pupils
use log to record words that are new. interesting and entertaining.

Oral Reading Assessment: An oral reading assessment is used for diagnosing students'
developmental literacy levels through oral retelling and individual reading inventory.

vities (for example “Bgoks | Have Read")
may also
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ournal of Languages and Literatures Vol. 14 No: 1. &

P 444




Reading fluency is an cssential component of a student's global rc_ading skills.
Furthermore. up through grade 3. reading fluency is arguably the best predictor of future
reading success (Howell. 2011). ‘
Rubries: Among the most common methods for student self-assessment arc scoring
rubrics. A rubric is a lixed scale and list of characteristics describing performance for
each of the points on the scale. Rubrics are scoring devices (or too]§) that are design_ed to
clarify. communicate. and assess performance. They are grading tools containing
specific information about, what is expected of students based on criteria that are often
complex and subjective.

Essay Writing: In essay items, the student supplies, rather than selects, the correct
answer. An essay test requires that the student compose a response to a question for
which no single response or pattern of responses can be cited as correct to the exclusive
of all others. The accuracy and quality of a response to such a question often can be
judged only by a person skilled in the subjectarea.

Objective Test: test items have four common formats: true-false, matching, multiple
choice, and completion (fill-in the gap). He also stressed that how an assessor writes the
objectives may predetermine the format. But in many instances, they will have a choice
between several item formats. He further adds that it is considered that the construction
and use of true/false matching, multiple-choice and completion items are the common
types of objective tests. True false items are popular with teachers because they are
quick at'd easy to write or at least they scem to be. The multiple-Choice item provides
the most useful format for measuring achievement at various levels of learning. Another
type of objective test is completion items like true/false items, completion items are
relatively éasy to write. The first tests constructed' by classroom teachers and taken by
students often are completion tests.

Scope of the Study

The study on evaluation of assessment practices among basic school English
language teachers in llorin, Nigeria, has covered all the basic schools in Ilorin, Kwara
State, Nigeria. Ten (10) basic schools have been purposively used as samples across the
wards in Ilorin out of which 139 teachers of English language were randomly selected.

Significance of the Study

It is believed that the school English language teachers who are the recipients of
every effort put in place to improve teaching of reading would benefit greatly from the
outcome of this study. This would help them to be abreast of approaches and strategies

of text comprehension and would also help to facilitate their general academic work
progress.

Research Methodology

This study focuses on the evaluation of assessment practices among basic
school English language teachers in “min, Nigeria. Random sampling technique was

T T
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Used to select 139 teachers ol English language. A questionnaire on the assessment
practices was employed to elicit data from the respondents. The questionnaire was
grouped into two sections A and B. The demographic data of the respondents were
described using the percentage. The research question one was answered using mean
and standard deviation while other research questions with corresponding hypotheses
were tested using the t-testat 0.05 level of significance.

Data Analysis and Results

The analyses and results of data collected for the study are presented. Data were
obtained item a total number of one hundred and thirty-nine (139) basic school English
language teachers.

Answering Research Questions
This section provides answer to the research questions raised in this study.

Research Questions

1: What are the assessment practices employed by teachers in assessing the

progress and performance of pupils in English language? ‘ '

Responses of the respondents to the items in the questionnaire that addressed
assessment practices employed by teachers in assessing the progress and perfom}ar}ce
of pupils in English were collated and subjected to mean and standard deviation

analyses and the output is reported in: S

Table 1;: Mean and standard deviation on assessment practices_ employed by
Teachers in Assessing the progress and performance of pupils in English.S/N

Assessment practices Mean Std D. Remark Assessing the

employed by Teachers in: progress and
performance

L. Observation 3.14 69 6::

2. Continuous assessment 3.36 61 . 7‘]1

3. Class test 3.54 76 4 )

4. Project work 2.57 76 2 d'

5. Classroom assignment 3.57 69 3 .

6. Drama presentation 2.64 76 20]

il Quiz competition 2.80 81 18‘;

8. Debate groups 2.96 > 1‘:'

9. Dictation 3.29 81 g

10. Interview 2.88 84 15"

1. Home work 3.48 79 5

12. Check list 2.59 81 22"
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13. Conference 23% 94 25"
14. Benchmark 2.85 100 16"
15: Literacy log 2.6d 80 19%
16.  Rating scale 299 93 13
17 Oral reading assignment ~ 3.17 150 10"
18.  Portfolio e 87 24
19. Rubrics 2.8 101 l6®
20. Self assessment 3.10 83 12"
21, Anecdotal records 2.62 89 21"
22. Essay writing 3.58 202 nd
23.  Yesor No response 5.82 70 gv
24.  Matching type 3.16 83 17
3.65 55 ®

25. Objective test

Ta_ble I reveals the assessment practices employed by basic sch .
assessing the progress and performance of pupilspmyEnin};h. Objectixofg lt;:f;d;zstﬁn
m(:;t assessed practice emgloyed by basic school teachers in assessing the progress ang
gilk:ng:scefm English with the mean score (3.65) and standard deviation (-55) and
e (17 gg;x\'eg by Ll?e Essay Writing with the mean score (3.5%) and standard
S"Orel(.").3’7)“z;nd stzlr:d rjr;ked second. Others are class assignment with the mean
(@54} and standzrd 1 S (-69) and ranked third: class test with the mean score
score (348) and sian d‘:rtialclionr'(‘?@ as fourth; home work is ranked fifth with the mean
standard deviation (.69) eviation (.79); Obs§rvation with the mean score (3.41) and

-09) 1s ranked sixth: next is continuous assessment with the mean

with mean score (2.§8) any . . ev'as‘ fourteenth interview occupies rank fifteen
tandard deviatiop, (-84). Benchmark and rubrics are both

ranked sixteenth with
G0 ean score (2.85), while theiy sta :
) ; s ¥7 d i
deviation (.81) isyran(lg:(liz e:':olintg: ition with the meiz‘lill 2£ilie‘z§ggn ared(l.toa(!)l)(;:rl‘cji
 CIg ﬂth, llteracy log with the mean- sc)orin(z_s76) and

ed nineteenth wh:
and standard deviation (.76)r.>resentauon S

0"lﬂg0’ﬂ Jom ngua, I/ tlerq Ures . 0, ’
. £,

In addition. anecdotal records with the mean score (2.62) and standard deviation
(.89)is ranked twenty-first: check !ist with the mean score (2.59) and standard deviation
(.81) is ranked twenty second: project work is ranked twenty-third with the mean score
(2.57) and standard deviation (.76); portfolio with the mean score (2.39) and standard
deviation (.87), while conference with the mean score (2.32)and standard deviation
(.94) is ranked twenty-fifth. This implies that out of all the identified assessment
practices only the objective test is most employed by English teachers in assessing the

progress and performance of pupilsin English Language.

Hypotheses Testing
A research hypothesis was formulated and tested for this study using'the

independent t-test statistical technique at 0.05 level of significance.
HO,: There is no significant difference in the assessment practices employed by

qualified and unqualified teachers in assessing the progress and performance of

pupils in English language.
Table 2: T-test Analysis Showing Difference in the Qualified and Unqualified

Teacher Assessment Practices in Assessing the Progress and
Performance of Pupils in English.

Sig. Decision

Qualification N Mean Std.D Df. T.value
Qualified 101 7134 8.1

237 2.96 229 NS
Unqualified 138 7433 7.44

*Insignificance@0.05.

Table 2 reveals that there was no significant difference in the assessment practices
employed by qualified and unqualified basic school teachers in assessing the :
progress and performance of pupils in English Language. This is reflected in the
result: (If (237) t: 2.96. p > 0.05. Since the calculated Sig. (.229) is greater than 0.05,
the hypothesis is retained. This implies that there is no significant difference in the
assessment practices employed by qualified and unqualified teachers in assessing the

progress and performance of pupils in English language.

Conclusion and Discussion of Findings
The findings of this study revealed that, objective test is the most assessment

practice employed O by senior secondary school teachers in assessing the progress and
performance of learners in English language This finding Is in support of Murphy
(2009), who asserted that construction and use Of objective test items are common and
popular among teachers because they are quick grind easy to write. Also, Hamidi's
(2010) studies revealed that. teachers need to understand and be familiar with a variety
of essential assessment concepts. principles, techniques, tools, strategies and
procedures to be used in influencing their classroom assessment practices since
teachers' assessment practices are vital elements of classroom reform.

T
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of this study revealed that, there was no significan diffege

sther finding R wnt el : | ’
‘\m .t practices cmployed by quullhud_dnd unquahhcd'tcdchers in a Sy
the assessment pre of lcarners in [nglish language. This ﬁnding sup QSsn,g

. srlormance

the' progress and perlormi . it o Iy
ﬁndlinu; of Nwosu (1998). whe posited that professional qualification wag founbdth
have a better influence in the atilization of resources. Also. Danmole (1999, assegy y
LY ed

that teachers who are well lmil.lcd :naklc cllective use ol Instructional Materjy]q n
- - teachine and learning i SChOOIS.

i\r;llznfll:f tt'::ditng:\ns in line with Oladokun (200.6) who l'CYCaleq that the dj
mastery of the subject matter due to the teacher's level of qualification jg
criterion for the leaner's' academic achievement throughout school career,
(2013) in her study revealed that professional training and knowledge are key p
for teacher's professionalism. Also. Adagiri (2013) stressed that teachers ought ¢
cood understanding of theirarea of specialization in order to impart knowledge.

a maj()r
Adagjy
T10ritjeg
0 have,

Recommendations

Based on the findings of this study. the following were recommended:

Y Pqpils arc to be l‘noti\'al?d on how to idgntify the need for a good knowledge of
English by improving their performance in the area of difficulties for exce|
performance. i
*_ English Language Teachers are enjoined to take adequate (support and appropriate
iesources to enhance the classroom assessment practices.

@T:Cieg olf Iinlghsh should be sensitised in reviewing the assessment practices for
ching £nglish lang 1 i i ;
.y guage during the planning) the actual teaching and post teaching

* Policv . " . .
olicy makers are 1o realise the importance of assessment in English as this could
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